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=5 : Dr.

answers from participants in two studies, one from the United Arab Emirates and the other from the

Rebecca Oxford begins her talk with the question, “What is peace?” and offers fascinating

United States. Then she shares (a) the peace definition from the beloved civil rights leader Martin

Luther King, Jr., martyred in 1968; (b) a recent peace challenge written by the late Representative

John Lewis; (c) relevant concepts from Japanese peace leaders over time; and (d) her own Language

of Peace Model, which is woven into lively, field-tested, easy-to-use language activities for

students at high school and university levels. These activities not only expand students

language

proficiency but also help students and teachers develop highly practical, transformative tools of

peaceful communication and conflict resolution.
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Round 1 <f5EEE#HE : FRIKE FREREXZ) >

1. % (ENEHABEXZICHBEER) /BEAERSEEADERZBEL-7O0Y Y ¥ (PBL) 12D
T
A{FETIE, EERMTEAMNLGBREBHEXEHIET. SZOHBXRFCABREZR CHEINT:: THARE
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Z. COBETE IOz 2E (PBL) 2#FEL1=.

AEXTEIFEENZ MEOERE] NRER] T8ZdL0BbY) £FX. BAERFITOENE
FEEMBERMTRELz, AMETE, REFE. REHTE, BRISOVTHRRTL, HBRMIZ, SDLS7Q
REHTHIEEDBENY ZREFLEERENRE., FEEOFEEREZSOLIDICHRHTESENY 5 i
BT SEYBNEBRLZR-EoNLENTH T,
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PETLIBRPELHEZPETIRRAARZEDE VT L - S—ZU DB T translanguaging Z1TVWVEALE
K # (negotiation of meaning) (Varonis & Gass, 1985) # L TWABEENEEL. 10454923y
DTOCREENICHHT D, FEDOHECERN S translanguaging MEE L TWSIEEZEZHMBELTA VA2 S
V9 avnEFERLSR - BFEL., ZEORENHFINLIBALZT I TREVBRESET 5, FITHERICE
DE, EDLESUZEEXIEOLHIRHRIA LOIT KM translanguaging DA 1) v FERKRIET BH. HBULIE
translanguaging NE S EWVEFELEDEFHLIEZED LS BLDOMNIDODVTEET S,

3. BEEEF (AEEXRFERFERERLERA T« 7 - BAERRE) BEUETO IROEF0OHE] X, £
EEERTRET HH
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NUBELRARTH B ETHRFEEBAT=, %IZ Gass (1997) (FZDRIEDEE T#HE (apperception) |
ERBL, E_SEETBOBMTOERETILOAY AIZREDIF=, Ff=. Swain (1995) X7 Ty FEF



D IRIE] tEBZRTETHIRHAZBATND, RRABFPEZSF/TTI TV bETHEE BT, BV
FWIERFHEIDIT, ESE-HLVDIOMNLHENENSIBRICEERT 5, COLIBNRIIRICIE
(noticing the gap) T. ZD&ICMNLA Ty FORTORIENMREEET LD LS,
—7. Long (198332 &) DA B FI v a VRAPHENIEEENOFEEZITT, EZEF/FIFF/ART
£ 0 FREASHEEENIE SN TVSD, ERTEBBREE LTI TY FRO TROEF] ITERES
TEMEFHEFYRONGL, LHLBREBHENE LTRFICI>TLNSE, SEbhLWEERANHTIA
WEFIZZBERLID TH—. fAIfio41 hizLibhrUFEREAI TH, OO0O?2L\VO, AA? ] BEEAUE
T IVEAIBEICKCHIDT, KARTIE. COLS3GF vy T - Sz 7 U INE_EEBRZR
ETHDTRHBEOUMNEWVWSIRREILT, TORIAEZToTL,

Round 2 <fEEFRE : EHFEF (LEKXRTF) >

1. Te-Yang Liu, and Hui-Hsien Feng (National Kaohsiung University of Science and Technology):
Exploring the relationship between complexity, accuracy, and fluency in L2 writing process
To observe the second language writing development, complexity, accuracy, and fluency (CAF)

has been utilized for observation. However, most studies have focused on learners’ “writing
production” (e.g., Barrot & Gabinete, 2019; Meihami, 2017; Larsen-Freeman, 2006) instead of their
“writing process.” Hence, the present study aims to explore the relationship between CAF in
Taiwanese EFL learners’ writing process. The learner corpus consists of 57 argumentative essays
with their recorded writing process from English majors in junior year in a technical university in

Taiwan. The CAF indices were retrieved through various methods:

1. The complexity indices were retrieved from Second Language Lexical Complexity Analyzer (LCA)
and Syntactic Complexity Analyzer (SCA) invented by Lu (2010).

2. The accuracy index was hand-coded following the grammatical error categories based on Ferris
(2006) study.

3. The fluency indices were suggested by Wolfe-Quintero et al. (1998).

The CAF indices were calculated for every 10 minutes of writing to investigate the
relationship between CAF from the beginning to the end of the learners’ writing performance. The

results of the relationship will be reported in this presentation

2. Anna Savinykh (Hokkaido University Graduate Student) : Pedagogical needs in Russian of Russian-

speaking children in Japan. Considerations from heritage language learning viewpoint

For last 30 years Russian-speaking children population in Japan is significantly increased. In

contrast to non-heritage speakers, heritage speaker children have different pedagogical needs which
are associated with incomplete acquisition and attrition of heritage language. To find out their
pedagogical needs, we review previous research of heritage language learners” Russian language
competence in America, Europe, and Japan. Comparing these results to “native speakers”
pedagogical needs in Russian, we could say that heritage speakers need different educational
materials. Also we check parents’ motivation and teachers™ goals in studying Russian in Japan and



make some considerations about educational approaches depending on children language proficiency,

feasible time, and parents’ educational goals.
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Ao RERIFFEY. LBRETIEH, ARFEEELGY ., HBHN<OvTAH>ERFAN<SO Y FAHASHERSH
TEY., BENRITCEEL TSI EETT, EL T, LREBICEONSZORANABERE (RRAE - K
RAE) [CEVWTEDELSITRBRL TSI ESEEEMMICIRET 5,

2. MR HF (LEEXFEEHEHLEEEERELETARN) ZEEBRREL L TCORRAOXRFELHREEE

BFO TE5EEM%

TL4EEMR] IRBHEFON BT CLAEECHIBRENBLEMRTHLEVIEENSIRE>TILNSA, K
% (2020) TlE, BEEHARICE T I HEFICEMRCZHRLED [TCICERICESONTLESHREAL
BFE] ELTWS, LHRBREZEEADA VA E1—TIHEBROKRZICE T 2BFEOBAREFEAIIEEE
BREENLCDEEICLDEEE - BABFARICKYERSINTWS I ENMRAR S, AFERTIX. TEEEE
RiEl] LLTHARODKREFLLR, RPICHBITS2EFEDBAEERAZFEEEED NLEHHE LVLWI8S
MiEET LTzl

3. FRZEH (LEERXRZXERERLGRA T« 7 - BAFRRE) TBRAOXEHEZRRE LIEBEFRIC

B9 AHRIZ DT

BATIE, %  dDEHEFHEESSHEHBICHSNT, HEBROBREIZKELEVVNSHD, HIZE X
FHEICHEL-OICEROMBOHBBREOBREOLERI LG, FLXRRICEIEEFEEEBR/IIFELLGL,
NoFHEDRMEIE, BIHEOCKEEFETRZENEHEBICHTEIFIRIZDLUILTEEEEZ TS
LEZBbNDG, LKL, BRAORX FLABMREICEWNT, SEHEHE, D2FYREHEOREREEZRREL
FHRIIFEBICEOSNATEY, +RITHREASN TSR EFEALEL, BICTFRAKREVNEBRONIKRELREY
EEOHEZXBRTEENEDLSIBARRFIBULTVDION, FZNIEMOBEERE ED & S HBRICH
SOMITOVTHLMNITEHILIE, BSTOEEEIERHEN TS FD (Faculty Development) > PFF
(Preparing Future Faculty) FEIZEML T LT, FLEHENBEOHEFTHZHEMEL T LT
BELEHZRETSILDEEAON S,

AFEXRTIE, KREHELZHRRELEHEFRRICATIMREZHDIC, CNETCOBROBEEHREICESITHX
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T—=D U0 ~DREEDELN
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AERE, BRANFBELBZEDREI SRATHS G0 TLFEE] ITEVWT, 2EBEFLEDLSIZER
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AERTHIZAVTLEE IV SRFI. BRANFE 9L EAREEZHBEL LGVWEFE 9L TERESATL
5, CDYSATRT7EH,. BRERLD FEVIICOVWTETEFEEAVSA 0 TE 14 EfTo1=, EHAEE
[CBIL TIE, RFEBEOKE 30 2. BARZEORRE 305, FATEOREFY L LORRE 30 5E7 1=, Fo, &&
DEASEORFY L LOBMBIT4ZTTIL—T#4EY, BRICELTHLL., COBHEZEEERE L THE
L7,

BHEO#ER, FAEHEIE. JIL—THNTEBERENNEVEEERICEHLE TROONIEMIEZ =, T
BHETIL—TICEBRBORESENVDGEIE. TOUIL—TEEETHELZY., EELGHEEZEETER
THRALEYEVWSTANRREIN:-LNSIETHD,

EERDELSIC, UENERAEEZRELET LLERAETENBRERFDARMELHDLEVSRREEET S
E.TN—THRBRETEIZEAD L TRENDEGHZHIEEAAMFTLILENTELOTRHLELNEER
B

Room 3 Bl% : EHEF (REBEXF) - AFE (LEEXF)
Round 1 <f5EFE#E : KRIBEF (LEEXFE) >

1. Yi-Ping Wu, Hui-Hsien Feng (Dept. of English, National Kaohsiung University of Science and
Technology), and Jia-Cing Ruan (Dept. of English, National Changhua University of Education):
Trans/anguaging for EFL Learner’ s in Taiwan: A Pilot Study of Students and Teachers’ Perceptions
and Attitudes

Due to the multilingual language policy carried out in the last decade, Taiwanese students are
required to receive the local language education and are supposed to grow up multilingual. Besides
the national language, students who acquire English as well as other indigenous languages with
various level of proficiency have potential to develop multilingual repertoires. In the language
classroom, the instructional language is either in English or in Mandarin; it is observed that
English teachers in Taiwan have been translanguaging when teaching English through Mandarin. This



paper explores what students and teachers think and feel about the translanguaging practices in
English class. A questionnaire survey is adopted to explore the attitudes and opinions of
experienced TESOL teachers and EFL learners at the university level. The overall findings will
reveal whether students’ multilingual repertoires are recognized and utilized appropriately to

enhance their English learning and communication ability

2. Joe Geluso (Nihon University, College of Law): Frequency and dispersion in keyword analysis:
Comparing and contrasting statistical methods

Keyword analysis is a statistical method that identifies words or phrases that occur
statistical ly more frequently in a target collection of texts (i.e., a target corpus) when compared
to a reference collection of texts (i.e., a reference corpus). Stubbs (2010) proposed that keywords
characterize individual texts, and “indicate the propositional content of texts” (p. 25). Scott
and Tribble offered ‘keyness’ as “a quality words may have in a given text or set of texts
suggesting that they are important, they reflect what the text is really about:-- What the text
boils down to” (p. 55-6). Traditionally, keyword analysis has drawn on chi-square or log-
likelihood to compare observed and expected frequencies of words between a target and reference
corpus. However, in the last decade there have been numerous critiques of these methods as
significant results can be found by dint of frequency and dispersion. These critiques have led to a
push to experiment with other methods that focus effect sizes and dispersion such as odds ratios
and text dispersion keyness (TDK), respectively (cf. Egbert & Biber, 2019; Gabrielatos, 2018;
Jeaco, 2020; Pojanapunya & Todd, 2016).

In this presentation, I will share quantitative and qualitative findings comparing the results
of a keyword analysis using four different statistical methods that vary in terms of their
prioritization of frequency and dispersion: log—Ilikelihood, odds ratio, t-test, and TDK. The target
corpora used for the analyses comprise a custom compiled collection of faculty publications from
two PhD-granting programs in applied linguistics in North America. The reference corpus was
compiled via a random sample of journal articles from 30 top journals in applied linguistics
spanning 1996 to 2017 and consists of approximately 4.5 million words. Compared to log |ikelihood,
odds ratio favors more faculty-specific words while the t—test and TDK prioritize more general and
evenly dispersed words. Interestingly, the t-test identifies words that are generally more
dispersed than the TDK statistic. Implications about the choice of statistic for keyword analysis

will be discussed.

3. Chui Ling Tam, and Yasushi Kawai (Hokkaido University): Classifying transl/anguaging interactions
in Youlube videos and Podcast audio files

The mixed language uses of second language speakers have traditionally been viewed as lack of
target language competence. In language contact situations, however, the mixture of two or more
languages is a common practice among multilingual speakers. It is highly probable that the multi-
layered language environments that result from technological advances in both transportation and
information transfer promote mixed language uses to create and to exchange meanings among members
of the community. Translanguaging is a recent cover term that refers to the act of communication

6



using plural languages as resources for self-expressions. Sixty-nine instances of translanguaging
among Japanese and English bilinguals in seven YouTube videos and eleven Podcast audio files were
categorized based on two different classifications: conversational functions and syntactic
categories. Conversation functions include interjection, reiteration, message qualification, and
expressive function (Gumperz, J. J., 1982; Appel, R., & Muysken, P., 1987), while syntactic
categories include nouns, sentence ending particles, particles, dependent clauses, interjections
sentences, tag questions, translations, and adjectives. (Poplack, S., 1980). In this presentation
the results will also be analyzed in three areas: negotiation of meaning, back-channeling
(aizuchi), and sentence final expressions to determine how translanguaging conversation strategies
can be developed.

Round 2 <#EREF#E : HIEIL (HLBEHHEXFE) >

1. FEEREX (UBEXRFRERERLGRA T+ 7 - 8AFRRE) BRAESEFERTOREICRONS b
TITIIFEELERBORLA]

HBAZBHEICE T 522FHRETE, HFOEIBRTELGA 28 UT TS TIVEE]) 2RTIT4H
EBRETERLILE (UT B ) Z2R9TARMRICEESNTE -, AARTERESITORRZIY
A, ThSTLFEE] & TEE] ORLAZINRITERTIOTELEL, RE-ADILDELTHEET S
EEBRET D, REAMTIEI NS TILERET S &% BRI EIRZX 5, BEIZEK. FSIILOREZHE
EL. ZDBEZEFICKOHHTATHS THERLI NEFEND, T, BREERITTHELTI MHWD
L1 AEFLND, REODBXEBRELRRETE, HERLESVILRFELLERMNITON, BlLICHEE
SNhTE, LML, REOBAEFEFZERTORBFBSE T, BEBMLEHSRLETTES, EEZER
SRRV CETHRSTREETRIBENH D, AMRATIHXEAREBEFZERLTORFEENNT S LT, &£
DESITETTUDBHELTLS, HAIVWERELTOWEWILERLTVANZHEL., BABHE~NET
TEHERERET Do

2. BHEF EEXE) MHEBEERERIBIRVICEIT2EEEOFEREELBEEOEMMAE]

SEFRFEREESE (XHEFEE, 2018)(F, [EARH - HEHATEVEY] OEREZEF, E/HNREIC
¥ L CTERD - BBNICESGBEE, BEAMICET R AviaE tBEBLHEIEONDS LS HEEE
BEHREL TS, LOFERAZROIBEEZTICEVTEEEN LI £LE L2 Z2FRATEILEEEENLS K
HT, EDLILGHENHY, FLEDKLHLMEALTLWSDNL, ZEERTOPY L VDBEMSHAEL,
EREREZBET IVLELNH D,

AHEE, BEEELLTCERIBRIRVICRYVMBT L EOAARAREBZEEZEOAARE L) EEEF LD D+
TUR STV EBETELEDTH D, AN—HICHE-TERZAONIZFEYIICOVWTERKRBRZT S
BRI HFE L-FFT—4 & stimulated-recal | interview DFZZALVEA V4 E1—%HIZ, &£t
ERICEDCHEEICE DT O—T A VI 2T, 2RVFOFEBFED L - L2 ZN TN OREEEE LHEEEICDLY
TEMITHE - D ZEIT o=, SHICL2ERAEDEWNCELY, SEFERESLUBEEICED LS HEVWSRS
NEMNIDVWTEMITHER - ST LEEREZHREXL, BEEBICETL L OFRBZDODVTEZLY,



